History 300
Seminar in Historical Methods 

15413 LCD
“The Bourgeois Revaluation, 1600-1848”

Tuesdays 2:00 PM - 04:50 PM

2SH 2199 

Your instructor is Deirdre N. McCloskey (website deirdremccloskey.org—which you should visit soon).  My office hours are Monday-Sunday, 24 hours a day. . . on e-mail (deirdre2@uic.edu).  I’m glad to chat in person briefly before or after class at the classroom.  If you catch me free around the place—e.g., in the coffee house on the first floor of UH—I’m always willing to discuss history, at any length.  But the regular time is around class or on line.  (Put administrative questions to me in class, because they will often apply to people other than you alone.)  

Our purpose is to think together about how history is done.  Other courses in the Department are naturally about what happened, in Britain during the Glorious Revolution, say, or in the United States during the Civil Rights Era, or whatever.  History 300 is the course in which you look directly into the workshop of the historian, with an eye to learning how to write history yourself.  It’s like a laboratory course in Chemistry, or a creative writing course in English.
The subject of the McCloskey-spring-2010 version of the course is how (and why and whether) attitudes towards the middle class changed in the Netherlands, Britain, Belgium, the USA (neé British America) from the Age of Elizabeth to the Age of the French Revolution.  Why the question is important will be developed in the first couple of weeks.  But briefly: Your Instructor thinks (and has just written a book, forthcoming October 2010, saying) that a leading reason we have a modern world of flat-screen TVs, elections, higher education, and long lives is that people around the North Sea started giving dignity and liberty to their “middling sort”—merchants, shopkeepers, manufacturers, inventors, engineers.  She argued in the book (Bourgeois Dignity: Why Economics Can’t Explain the Modern World) that economic explanations such as trade or imperialism or higher savings rates from a Protestant Ethic don’t work.  What works is a change in ideas, leading to a change in social attitudes, leading to an explosion of innovations such as democratic theory and the steam engine.  
Aside from its (great) intrinsic historical interest, the reason we are studying such a topic this spring is that Your Instructor is writing another book (when will she stop!!) looking into the historical evidence for such a change: The Bourgeois Revaluation: How Innovation Became Ethical, 1600-1848.  The topic of the two books is good for a seminar like this because it naturally generates a very wide range of possible topics for you about which to write a brilliant seminar paper, from ancient Mesopotamia (no joke) right down to the present.  Whatever piece of history you find most interesting can be the place where you look for evidence for or against what Your Instructor (all right: Deirdre McCloskey) calls “The Bourgeois Revaluation.”  Furthermore, you’ll see history being written by a professional historian at just the time she’s writing it.  Thrilling.  You’ll see—and read with care—her draft book with all the idiocies, blind alleys, factual errors, stupid arguments still in it, and will help her (a little: the task is practically endless, and is mainly hers alone) to get rid of some of these.
Here are the projects you’ll do and their rough weight in your grade.  (But you can’t calculate your grade weekly as though this were the 6th grade.  It’s life, in which your overall performance as judged by your boss is essentially all that matters.  I’m your boss!)
a) quizzes on readings, perhaps 10 percent of grade.  The task is about learning to read reasonably difficult material quickly and accurately, getting the main point but not neglecting a sharp retention of the important details (dates, names, events, sequences, questions). 
b.) weekly essays and other submissions (e.g., file of tropes [we’ll get to that word!]), 40 percent, which is about criticism, spotting the tropes of historical writing and testing their adequacy. 
b) your 12-15 page independent research project based on primary sources, 40 percent of grade, due in Exam Week.  It’s about creativity, taking a chance on your own argument, forming new ideas and defending them with power and eloquence.  
d) an oral presentation based upon your topic of research, 10 percent of grade, included in this your vigorous participation in our discussion throughout the term.  It’s about presence in a meeting, which is a skill that dominates economic life (and, by the way, is one of McCloskey’s points about how we got the modern world).  
Here’s the grid we use for grading papers (although we do not use it mechanically, and various instructors differ in the exact weights they put on each).  It gives you an idea of what skills we are trying to impart—actually, in all your History courses, so take note, and use it to get super grades in other courses:

	Conceptualization/definition/redefinition 

of the project
	 15%
	 A+

	Search and evaluation of evidence 
	 23%
	 Etc.

	Ordering of evidence into a coherent argument 
	 37%
	 

	Mastering of scholarly apparatus:  

footnotes/endnotes

bibliography/bibliographical essay
	  5%
	 

	Grammatical and graceful writing
	 20%
	 
 

	Overall performance  
	Lettergrade 
	 A+


 

Notice in this the importance of “grammatical and graceful writing.”  So it is in life: look at Barack Obama.  You’ll find that a third of the books on business in an airport bookstall are about persuasion, in person or in writing: “rhetoric” (which means all the means of unforced persuasion, not merely false rhetoric).  To improve your writing skills you must buy and read immediately three little books—the only books you’ll have to buy!—available at College Books at 1076 W. Taylor, corner of Taylor and Aberdeen, are:
· William Strunk and E. B. White, The Elements of Style.  NY: Macmillan.  Paper, cheap.  Always available second-hand even cheaper.  The original 1918 version by Strunk himself is available free on line.  Google <”William Strunk” “Elements of Style” –White>.  But the bought edition is simpler.
· Deirdre McCloskey, Economical Writing.  2nd ed. Waveland Press, Inc, 2000, ISBN: 1577660633, 90 pp., $10. (All royalties earned from your purchase of the book will be contributed to the endowment fund of the University.)
· Gerald Graff and Cathy Birkenstein, “They Say/I Say”: The Moves That Matter in  Academic Writing.  New York: Norton, 2006.  ISBN: 0-393-92409-2.  Graff and Birkenstein teach in our fine Department of English (Graff is the current president of the Modern Language Association, the main professional body of professors of literature)
I want to see signs that you have been influenced by the three books early in the seminar!  If not, you’ll have to do the writing again, for a lower maximum grade.
Session Schedule, Tuesdays:
Week 1: Today:  (1.) Personal introductions.  (2.) What happened in economic and social history, 1600-1848.  The “Bourgeois Era”: McCloskey’s project.  (3.) Technical details: YouSendIt key for the big readings.  We’ll have a break half-way through each class.  Then: the “rhetoric” of history, handout and intensive discussion.  
Reading assignment for next time: (1.) Browse in McCloskey’s web site,  deirdremccloskey.org.   Read in “Articles/ sec. 9 Criticism in History and Economic History” the article by McCloskey and Allan Megill, "The Rhetoric of History" (pp. 221-238 in Nelson, Megill, and McCloskey, eds. The Rhetoric of the Human Sciences [University of Wisconsin Press, 1987]).  (2.) Read the first 200 pages of McCloskey, Bourgeois Dignity: Why Economics Can’t Explain the Modern World (available on YouSendIt).  
Writing assignment to be handed in at the beginning of next time: Pick three out of the first 13 “tropes” of historical writing given in the handout and write a sharp, three-page discussion of how McCloskey uses each, with page citations.  (You will have started to read the three books on style, and your writing will be beginning to show it.)
Week 2, Jan 19:  Today: You read out loud in class of some of your papers just handed in, randomly selected.  (So leave the less-than-persuasive out: your classmates are going to hear what you wrote!)  Discussion of the first half of Bourgeois Dignity.  Discussion participation is graded, so come prepared to participate.  Papers will be graded for style and content, handed back next time.


Assignment for next time: Finish McCloskey, Bourgeois Dignity.   
Writing assignment: Same paper plan: three other tropes, from the next 13, same treatment of the McCloskey text.  
Week 3, Jan 26:  Today: (1.) Last week’s papers turned back (to be rewritten if not satisfactory in style: follow the writing books; stern warnings issued on errors you are making).  (2.) Reading of some of the papers in class, randomly selected (sampling “with replacement”: you may be chosen to read even though you read last time!).  And so: (3.) Discussion of second half of Bourgeois Dignity.


Reading assignment for next time:  Break from McCloskey (!) to study some primary texts of the Bourgeois Revaluation.  Read in the Avalon Library Collection, http://avalon.law.yale.edu/

The First Charter of Virginia; April 10, 1606

Grant of Exclusive Trade to New Netherland by the States-General of the United Netherlands; October 11, 1614 

Charter of the Dutch West India Company (1621)

Charter of Privileges which Gustavus Adolphus Has Graciously Given by Letters Patent to the Newly Established Swedish South Company (June 14, 1626)

Brief Observations Concerning Trade and Interest of Money by Josiah Childs (1668)

Resolutions of The Germantown Mennonites (February 18, 1688)

Virginia Declaration of Rights (1776)
And other documents there (but at least these)
Writing assignment: Write a three-page paper answering the question: Is a shift in attitudes towards property and markets and innovation and the bourgeoisie (“the dignity and liberty of the bourgeoisie,” as I put it) detectable in the rhetoric  of such documents?  What would be wrong or right about drawing such a conclusion on the basis of such evidence?  How would you go about improving the evidence—making it more comprehensive, more representative, more homogenous (note that it now ranges from royal charters to political pamphlets), less biased, more revealing. . . anyway, better?  Exercise your historical imagination.  Extra credit for finding highly relevant material in the (very big) Avalon collection.
Week 4, Feb 2:  Today:  (1.) Half-hour quiz on Bourgeois Dignity: have you read it with attention and understanding?  (2.) Discussion of your papers randomly selected, the discussion focusing on the question: Was there a Bourgeois Revaluation, and how would one prove it, or disprove it, or show it to be unprovable? (3.) At 3:45 we’ll all start walking over to the Daley Library's classroom, 1-330, south of the circulation desk on the first floor, where Mr. Steven Wiberley has kindly agreed to give us instruction in searching on the internet (the librarians can give you some neat tricks that you can use for many years!)


Reading assignment for next time: Back to McCloskey: first half (through Chapter 11) of her draft of The Bourgeois Revaluation: How Innovation Became Virtuous, 1600-1848, available as before on line at the YouSendIt site.   
Writing assignment:  Four-pager reflecting critically on how McCloskey shows that the bourgeoisie is always with us, but was disdained until the Venetians, Florentines, then on a big scale the Dutch and British—what tropes does she use?  How can her evidence and argument be improved?
Week 5, Feb 9:  Today:  Detailed discussion of your four-pagers on McCloskey, The Bourgeois Revaluation.  A lot of presenting-out-loud.
Reading assignment for next time: second half of The Bourgeois Revaluation.  
Writing assignment:  Take some incomplete or insufficiently grounded argument in McCloskey and try to complete it.  Choose a small enough matter that you have a shot at finding in a week some relevant primary sources dug out by yourself (not just writings by other historians, although these are not forbidden to read!).  Don’t fret if you fail:  historical arguments, like experiments, often do.  In your paper tell what you tried to do, and especially say how you see your way to answering the question if you had enough time.
Week 6, Feb 16:  Today:  (1.) Discussion of The Bourgeois Revaluation.  Your papers.  How can it be made more persuasive?  (2.) Half-hour quiz on The Bourgeois Revaluation.  
Reading assignment for next time: read Shakespeare’s The Merchant of Venice as a historical document.  Determine its date, audience, textual integrity, historical context, and other matters relevant to its use in shedding light on attitudes to the bourgeoisie before (McCloskey claims) the Bourgeois Revaluation.  Use any edition of the play you want, since we’ll talk about it next time by act, scene, and line, not page.  (But the Norton Shakespeare version, Bevington, ed., of the Oxford text is the best.)
Writing assignment: Report in three pages your findings about the play and its associated history, as history.  What light can and does it cast on contemporary attitudes towards the bourgeoisie?
Week 7, Feb 23:  Today: (1.) 15-minute ID quiz on The Merchant.  (2.) Discussion of The Merchant as a document of the times.  Readings from your papers.
Reading assignment for next time:  Read all of the following on Liberty Fund’s Library of Liberty, on line, asking throughout, What change in attitudes towards the economy, contrasted with earlier attitudes, are you seeing?

Bernard Mandeville, “The Fable of the Bees,” a doggerel poem in praise of luxury and selfishness, 1705 and subsequent editions
David Hume , Essays, 1741, 1742, 1758, posthumous 1777: “Of Commerce,” “Of Luxury,” “Of the Jealousy of Trade,” “Of the Balance of Trade,” “Of Money.”
Adam Smith, The Wealth of Nations, 1776, Introduction + Book I, Chaps. i and ii, iii, and x (of this Chp. x only part I): the division of labor is limited by the extent of the market; compensation in total is equalized in different occupations.  Book IV, Chp. ii: protection and empire are bad (list Smith’s argument in favor of free trade, that is, against “restraints upon the importation”).

Writing assignment:  (1.) Write up your findings in three or four pages about the change in attitudes, Shakespeare to Adam Smith, as far as you can gather from just these sources.  Reflect on how you would go about making the evidence and argument more conclusive.  (2.) Prepare to discuss your file of tropes of history writing.
Week 8, Mar 2:  Today: Today: (1.) 15-minute ID quiz on the economics readings assigned.  (2.)  The rhetoric of the new political economy revealed in the readings in Mandeville, Hume, Smith.  (3.) What new “tropes” have we turned up?  (4.) Round-the-table discussion of what each of you might do for your own research paper.  This is a big deal.  We’ll contribute to sharpening your project, but you have to have thought of it a good deal by now, and be ready to discuss it.  It will be a serious planning session.  You can expect to get tips from what we say about other people’s projects, too.
Reading assignment for next time:  Benjamin Franklin’s Autobiography (there are hundreds of editions, and many on line).

Writing assignment:  Four pages on the Autobiography as a document of The Bourgeois Revaluation.  Deal with Franklin’s believability, his degree of self-knowledge, his ideological assumptions, his oddness.  Is he a monster of prudence in the line of Mandeville?

Week 9, Mar 9:  Today: (1.) Your personal “Notes on Tropes” to be handed in for grading.  (2.) Discussion of Franklin.
Reading assignment: Dig into The Federalist Papers, looking for evidence on The Bourgeois Revaluation, or not.  Note that I’m not giving you (any!) guidance.  You’re a Professional Historian by now, and can handle it!  You’ll need to avoid getting tied up in the political matters, which are the main matters the three authors of the Papers were concerned with.  So read quickly, looking for passages with economic and class content.

Writing: Report in three or four pages on your findings.
Week 10, Mar 16:  Today: (1.) Discussion of The Federalist Papers as a source for The Bourgeois Revaluation.
Reading assignment for next time:  Abbé Sieyès, “What is the Third Estate?” (1789) and The Declaration of the Rights of Man and of the Citizen (1789), in French if you can.  Note some contested terms: virtue, corruption, rights, man, nature, inalienable, sacred, happiness, Supreme Being, general good, nation, sovereignty, power, proceed directly [you get the idea: read every word and reflect on it; try to imagine how odd many of them sounded in 1789].  Get back to the French and compare the translation if you have any French at all.
Writing assignment: (1.) A short report on the rhetoric of “What is the Third Estate” and The Declaration.  (2.) Prepare for turning in for grading a preliminary bibliography of primary and secondary sources you are using in your big paper.
{Spring Break is this next week: 

imagine me presenting the book in Barcelona and Vienna!}

Week 11, Mar 30: Today:  discussion of “What is the Third Estate” and the Declaration. 
Reading assignment for next time:  Your own research, and so to the end of the term. 
Writing assignment: Start working on the draft of your big paper, and so to the end of the term, except for the helpful, critical pages you will write on other people’s projects.
Week 12, April 6: Today: Conclusions on the Bourgeois Revaluation?  Come prepared to discuss it, that is, have an opinion and have evidence to back the opinion.
E-mail copy of your draft to entire class if you’re on to present next week.  A Writing assignment for non-presenters: write a helpful set of comments on each of the six papers to be presented this coming week, bringing two copies to class—one for each presenter to improve her paper, and a copy for McCloskey for grading.
Week 13, April 13: Today: First 6 student presentations of drafts of papers, about a half hour each.  Your colleagues will have read your draft (you will have e-mailed a copy to each of them).  They will come to class with written comments to help you improve it, which they will give to you at the end of class, with any additional notes added during the class, and a copy to Professor McCloskey.  In other words, we are all reading and working on each other’s papers in a collegial way with an eye to getting the history right.
E-mail copy of your draft to entire class if you’re on to present next week.  Writing assignment:  Same drill: everyone else writes a comment page on each of the six papers to be presented.  Bring two copies to class.
Week 14, April 20: Today: Student presentations of papers, next 6.  Same procedure. 
E-mail copy of your draft to entire class if you’re on to present next week.  Writing assignment:  Same drill: everyone else writes a comment page on each of the six papers to be presented.  Bring two copies to class.
Week 15, April 27:  Today: Last Student presentations of papers.
Week 16 (Exam week): Final papers due Monday at Department of History by 5:00 pm.
Tropes of Historical Writing: How Historians Persuade
During the term we will be sharpening the list, organizing it, adding to it, criticizing it, adding examples.  You are to add your personal notes, keeping a file of examples of each trope, with additional tropes as you or we discover them.  Top credit for noting and documenting new tropes we haven’t noticed!  Your file must be turned in at week 9 for grading.
1. Primary-source testimony as to facts (“ego documents”): What happened, according to human testimony or performance?  [Shift from Roman to Arabic numerals in Robert Loder’s farm accounts.]  
2. Criticism of sources: reliability, consistency with other sources, technical analysis (handwriting, provenance, etc.).  [Protocols of the Elders of Zion]
3. Detailed chronology: what happened when?  What happened, first, second, third?  [Political rise of middle class can’t cause it’s rise in prestige if the rise in prestige happened first.]
4. Roots in deep time: when did it start?  [Was Europe unusually innovative in 1200 CE?]
5. Hindsight: what was the outcome, and how does it shed light on the events and their causes?  [Extremely large rise of income per head 1800-2000 CE implies “something peculiar” happened just before.]
6. Then-sight: How did it look then?  [Did people anticipate the rise of income?  Could they have?  Who did and who didn’t?]
7. Ethical judgment: were the actors good/bad, competent/incompetent, prudence/imprudent?  Conspiracies, interests, muddling, mistake, conformism?  [Should Lee have gone right at Gettysburg?]
8. Comparative method: what happened in other places, especially in similar or interestingly contrasted places?  [Chinese technology superior to Western in 1500.]
9. Counterfactuals: What if?  [In the matter of the English shift to economism, what if the example of Holland had not existed in the 17th century?]
10. Historical imagination: what evidence was generated at the time of the events that might cast light on them, regardless of the original purpose (if any) of the facts then “collected”?  How might one argue the case with such sources, scientifically? [If the Bourgeois Revaluation happened and was important, it should show up in, say, cases at common law, stage plays, the rhetoric of newspapers, marriage patterns among the gentry.  Hans-Joachim Voth on St.  Monday work habits.] 
11. Scientific (detective) history: “Asking questions and seeing ones way to answering them.”  Contrast: antiquarianism, scissors-and-paste history.  [“Portraying” city life is scissors-and-paste.  Asking “Did bourgeois character change in the 18th century, by comparison with ancient cities?” gives point to the inquiry, subordinated to the big question to what made the modern world.]
12. Thematizing: having a Point.   History-that-matters: who cares?  So what?  How does my argument bear on other and larger issues?  Start big.  [How did modern riches arise?—then narrow to do-able sub-questions: Was foreign trade the cause?  The slave trade?]
13. Social survey from wide sources: how were people thinking and acting, widely?  Peter Earle’s study of apprenticeships to higher bourgeois occupations in London around 1700: ¼ gentry origin boys.
14. Art and other cultural objects (architecture, dress, food): does their material culture say anything about attitudes or groupings?  [Ornaments on Stadhuis op de Dam in Amsterdam.]
15. Literature, high and low: what do novels, plays, movies indicate about social attitudes and facts?  [Shakespeare’s heroes and villains.]
16. Opinion leaders: what do they say the motives, happenings, causes were?  [Edmund Burke’s attitude towards the bourgeoisie.]
17. Rhetorical analysis of texts (to reveal assumptions, intentions, unintended effects) [17th-century grants for colonies in North America: what assumptions about how a colony would work in its economics?] 

18. Reconstruction of motives: what “made” people do what they did?  (Theories of human motivation: interest, ethics, power, psychoanalysis, whatever.  [Religion as motivator in New England, Pennsylvania, even Virginia.]  

19. Class-interest, race, region, and gender lenses: do social groupings matter?  Rich/poor; aristocratic/bourgeois; black/white; male/female; Celtic/English; cosmopolitan/provincial; city/country; domestic/foreign; educated/illiterate.  [David Hackett Fischer’s four civilizations of British America, Albion’s Seed (1989).] 

20. Causal analysis: what are the lines of causation, and their strengths?  [16th and 17th-century revolutions in Holland and England make ordinary people bold.]
21. Quantification, and numerical sources: censuses, word counts, probate inventories, etc. : how big?  [How large could the effect of trade be?]
22. Social scientific models: how does causation work?  [Trade makes for a little greater efficiency, no revolution, if trade works as ordinary economic models claim.]
23. Criticism of secondary literature: what do they say?  [Many believe rising investment explains the Great Fact.]
24. (-The unscientific temptation: my politics, advancing my cause: how do I want it to come out?  What will be popular with my audience?)  [Libertarian political conclusions vs. Conservative or Progressive: watch it.]
25. Persuasion for the prosecution or the defense: what do I say?  
26. Style: events and people and places that focus the argument, creating and maintain ethos, graceful prose.
We will be contrasting the historians’ list occasionally (and especially in reading my own books) with a sketchier list of How Economists Persuade:

“Theory” = formal, often mathematical, argument of “if A, then C”

Statistical methods (“econometrics”)

“Simulations” of magnitudes: how big could X be under this or that assumption?

Ideological bias

Metaphors

       Stories
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